INTERMEDIATE III
PROGRAM C

The DL Method

LESSON 3
	
	OUTLINE
	Time allotted

	STEP 1
	Aural Perception 
	  15 minutes

	STEP 2
	Technical Accent Sheet
	20 minutes

	STEP 3
	Demonstration of a technical accent
	20 minutes

	STEP 4 
	Simple Present versus Present Continuous
	30 minutes

	STEP 5
	Presentations & Introductions
	20 minutes

	STEP 6
	Taking Care of Homework
	15 minutes


	STEP 1
	Aural Perception


Objectives:

1. Regular short aural perception exercises considerably sharpen the ability to distinguish sounds.

2. Use Chapter 3 to focus on hearing ‘s’ at the end of words.

Materials needed:

· Aural Perception Record Books

· Answer Key (in the A-P-R Books)

Procedure:

1. Listen to the paragraph first for content and to get used to the tone of voice.(without following with the text)

2. Listen a second time and count the number of ‘s/z’ sounds you hear at the end of words. Write small marks on a paper each time you hear one; it will help you keep count.

3. Listen a third time for safe measure.

Note: We remind you that francophones often have difficulty hearing last consonants of words because 90% are silent in French.

Use the text to check your work when listening the 3rd time. Write a note in your Aural Perception Record Log as such:



Perception of ‘s’ word endings 




No. perceived: X  _____ total ‘s’ in the paragraph

	STEP 2
	Technical Accent Sheet


Objective:

· Let’s have a look at what, exactly, your corrector is listening for when correcting your reading.

· The ‘Technical Accent Sheet’ will help you focus on the specific elements you need to correct.

Materials needed:
The Technical Accent Sheet
Procedure:

1. What is an accent?


An accent can be cultural or technical.


Definitions:



cultural accent: is a way of pronouncing and of using syntax that points to 




 your origins.



technical accent: is the result of cumulated mispronunciations


Note: Everyone has a cultural accent. The British sound British because 


          they come from Britain; the Americans sound different than the British


          and their cultural accent also varies from state to state. Canadians have  

          a distinct cultural accent which comes from a mix of both British and 

          American influence.
· Not everyone has a technical accent because mispronunciations are errors. These errors often come from our mother tongue. The errors vary from language to language. For example, to teach English to Orientals or Europeans, we would take into consideration what characterizes their language. When we teach English to French Canadians, we use this Technical Accent Sheet. (When working with speakers of French from European origins, we must adjust. Example: they pronounce ‘the’ like ‘ze’, which is likely a German influence).
2. Go over the Technical Accent Sheet

a) This is what your corrector will listen for when correcting your readings on tape. The corrector will always correct ALL your errors.

b) However, the corrector will focus on one or two elements at one time; it’s a process of elimination. When you begin to demonstrate control of one aspect, you will be encouraged to focus on another.

c) Yes, it is possible to eliminate your technical accent. Most people considerably reduce it and many completely eliminate it during the learning process.

Note to the teacher: The teacher could mimic the technical accent to demonstrate    


   it.
	STEP 3
	Demonstration of a technical accent


Objective:
If you can hear it, you probably can correct it.

Materials needed:
· Film: The Sweater (9 minutes)

· Film script (2 pages) The teacher may find it practical to hand out photocopies.
· Technical Accent Sheet (plastic-covered copies)

Procedure:

1. View the film once for content. Relax and enjoy it.

2. Briefly demonstrate the technical accent from “I remember very well” to “there was to know about Maurice Richard”.

· Do not use up more time than has been allotted. Further, more thorough work with this material has been planned for Lessons 4 and 5.

	STEP 4
	Simple Present versus Present Continuous


Objectives:
1. Begin to experience English as a ‘picture’ language.

2. Correct the notion that Present Continuous means that something is happening right now. In reality, this is true only part of the time and often leads to misinterpretation.
Materials needed: (Optional)
· Film: What do you do?


   What are you doing?

continued, Lesson 3, Step 4

Procedure:

1. View the film (Optional)
· The teacher may choose to view the film to demonstrate the following or may simply introduce the following concepts which are indeed surprising for Francophones who are learning English.:


Simple Present: evokes a long-term situation in an anglophone’s mind: something 
that was true in the past, continues to be true in the present and will probably continue 
to be true in the future. Therefore, Simple Present implies 3 time elements; past, 
present, future. It is more 
                                                          past            present      future                           

than a single point in time; it evokes a wide period.


Examples: I work at ABC Company.


    
    
      I like spaghetti.

                
                  I dislike yogurt.

                

      I hope to play guitar some day.


Present Continuous: evokes a short-term situation in an anglophone’s mind: 
something that began earlier, is MOSTLY present (but not necessarily happening 
now), and which will probably continue for a short while in the future. Therefore, 
Present Continuous also implies 3 time elements: past, present future. 











        




                    mostly present

It is also more than a single point in time; it evokes a narrow period.


Note to the teacher: The film does not easily, sufficiently demonstrate the short-term 
picture in time evoked by Present Continuous. Use the following examples to press 
the point. Keep to the time table; more time has been planned in future lessons to 
impress these concepts.



Examples: I am working at ABC Company.




      John is working on the ‘G’ project.




      Susan and I are working on Document ‘J’ this week.

2. Discuss: The differences between:



‘I work at ABC Company’.
                                      and
                  ‘I’m working at ABC Company’.
· What circumstances in life would have you choose the long-term or short-term picture?

· Flag words support the picture evoked. Often, francophones misuse flag words because they don’t recognize the picture/image evoked by the ‘English Way of Thinking’.



Examples: 













Notice how the picture evoked by the flag word is in conflict in some


of the sentences. Flag words need to support the picture evoked by the 


verb tense, not cancel it. When a conflicting flag word is used, 



anglophones are forced to validate one message/picture or the other, in 


order to understand what is being said. They are forced to ask 



questions because they are confused.

	STEP 5
	Oral Practice: Presentations & Introductions


Objective: 
This is an opportunity to observe and practice applying the ‘English Way of Thinking’ when speaking about yourself and when questioning others.
Material needed:
the board can be used to visualize conflicting pictures
Continued, Step 5

Procedure:

1. With the larger group, proceed in turn to ask the following questions:


Participants should be encouraged to use variants. The teacher’s role is to monitor the 
proper use of the verb tenses as well as of flag words (keep to Simple Present and 
Present Continuous) for the purpose of this exercise.
2. The participant being questioned will respond accordingly as they see it. Draw attention to what happens when the respondent changes the picture evoked by the question: answers in the short-term when questioned in the long-term and vice versa. Of course, this is quite all right if the picture evoked by the respondent truly corresponds to his thought; the problem in that they are unaware of what they are implying and evoking in the anglos mind.


Note to the teacher: 
· We will use the theme ‘Introductions and Presentations’ to draw attention to some ‘no-no’s’ commonly done by francophones meeting anglos. (at Lesson 4)

· Keep to the timetable to keep the exercises light. More time for this has been allotted later.

	STEP 6
	Taking Care of Homework


Objectives:
Now that the participants are receiving their first corrections, let’s 

1- talk about what they can expect to find on a control sheet of a correction. The teacher may wish to print a few of these to demonstrate.
2- recall that the corrector has recorded comments, suggestions and the proper pronunciation of words;
3- plan on listening and practicing at home;

4- read the homework box in view of Lesson 4.




I’m working in the Supply Department this month.


                                            


                                             versus


	     


I’m always working in the Supply Department.











Today I drive to work.





versus





I drive to work every day.








John rarely eats spaghetti.





versus





He is rarely eating spaghetti.

















John, what do you do?


or


John, what are you doing?








Homework in view of Lesson 4:





If there was no time in class for aural perception, Step 1, we suggest you do the exercise at home.


Prepare Reading #3.


First, listen to the audio edition of WMMC, pages 31 to 43 (Tracks 4-5-6-7).


Before recording Reading #3, remember to listen to and practice your corrections of Reading #2.


Review the Technical Accent Sheet to raise your awareness (from Student Materials, Lesson 3).


For Reading #3, record pages 32, 33, 34, and 35 (Track 5).


Prepare for Lesson 4 by reading the lesson plan. Pay attention to the instructions for Special Rcording #1. You would benefit from preparing for this ahead of time.











PAGE  
7
Inter III-C – Lesson 3


